OZET

Bir oOrgiit olarak okullarin hedeflerine ulasmasinda o©Onemli 06gelerden birisi
ogretmenlerdir. Ogretmenlerin orgiitsel bagliliklari da onlarin okulun hedeflerini
benimsemeleri ve bu hedef dogrultusunda yogun caba gostermelerinde Onemli
faktorlerden birisidir. Bu 6nem 6gretmenlerin orgiitsel bagliliklarini incelemeyi gerekli
kildig1 agiktir. Ozellikle 6gretmenlerin orgiitsel bagliligi ile okul yodneticilerinin
davraniglarinin iligkisini belirlemek de okullarda etkili liderligi anlamaya katki
saglamaktadir. Hizmetkar liderlik, kendisini kurumuna ve c¢aligsanlarina adamis bir
felsefeye sahip olma durumunu ifade eder. Son yillarda egitim alaninda gergeklestirilen
calismalara da konu olan hizmetkar liderlik kavrami bu arastirmada daokul
yoneticilerinin davraniglari olarak secilmis ve 6gretmenlerin orgiitsel baglilik ile iliskisi
incelenmesi hedeflenmistir. Ayrica 6gretmenlerin egitim siirecinde 6zerklik davraniglar
sergilemelerinin orgiitsel baghlik ile iligkilerinin ortaya konmasi da amacglanmistir.
Liderlik davraniglar1 ile orgiitsel baglilik ©6zel gereksinimli Ogrenciler ile c¢alisan
ogretmen Ornekleminde incelenerek, bu gruba 0zgii sonuglarin da elde edilmesi
hedeflenmistir. Tiim bu gerekcelerden hareketle bu arastirmada 6zel egitim okullarinda
calisan Ogretmenlerin baglilik ve 6zerkligi ile yoneticilerini hizmetkar liderlik olarak
algilama diizeyleri arasindaki iliskinin belirlenmesi amacglanmigtir. Bu kapsamda
oncelikle Ogretmenlerin  Orgiitsel baghlik diizeyleri belirlenmesi, sonrasinda
O0gretmenlerin Orgiitsel baglilik diizeylerinin demografik degiskenlere gore iliskisinin
inlenmesi ve son olarakdgretmenlerin yoneticilerinden algiladiklar1 hizmetkar liderlik
diizeyleri ve ozerklik davranislarinin orgiitsel baghliklarinin anlamli yordayicist olup
olmadiginin belirlenmesi hedeflenmistir. Bu amagla Istanbul ili merkezindeki 22 6zel
egitim okulunda 2019-2020 egitim oOgretim yilinda gorev yapan 277 Ogretmenden
“Orgiitsel Baglilik Olgegi”, “Hizmetkar Liderlik Olgegi” ve “Ozerklik Davranis Olgegi”
ile veri toplanmistir. Ogretmenlerin cinsiyetlerine gére orgiitsel baglilik diizeylerinin
farklilagip farklilasmadiginin belirlenmesinde bagimsiz grup “t” testinden kidem ve
egitim durumlarima gore farklilasip farklilasmadiginin belirlenmesinde tek yonlii
varyans analizinden (ANOVA) yararlanilmistir. Ogretmenlerin yoneticilerini hizmetkar

liderlik olarak algilama diizeyleri ve O6zerklik davraniglarimin orgiitsel bagliliklarini
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onemli diizeyde yordayip yordamadigi ise coklu dogrusal regresyon analizi ile

incelenmistir.

Ogretmenlerin orgiitsel baglhilik diizeylerine iliskin bulgular, 6gretmenlerin &rgiitsel
bagliligin alt boyutlarindan olan ahlaki ve ¢ikarci baglilik diizeylerinin yiiksek oldugunu
ancak zoraki bagllik diizeylerinin diisik oldugunu gostermistir. Demografik
degiskenlere iliskin bulgular ise kadin 6gretmenlerin orgiitsel baglihiginin alt boyutu
olan ahlaki bagllik diizeylerinin erkek Ogretmenlerden Onemli diizeyde yiiksek
oldugunu, erkek Ogretmenlerin ise c¢ikarct ve zoraki baghlik diizeylerinin kadin
ogretmenlerden onemli diizeyde yiiksek oldugunu gostermistir. Ayrica dgretmenlerin
orgiitsel baglhliklar1 tim alt boyutlarda mesleki deneyimlerine gore farklilik
gostermezken, egitim diizeylerine gore sadece zoraki baglilik diizeylerinin 6nemli
diizeyde farklilasmistir. Coklu regresyon analizi sonuclari da hizmetkar liderligin
orgiitsel baglhiligin sadece zoraki alt boyutunun negatif yordayicisi, Ogretmen
ozerkliginin ise Orgiitsel bagliligin sadece c¢ikarci bagliliginin negatif yordayicisi

oldugunu gostermistir.

Arastirma sonuglart Ogretmenlerin Orgiitlerine daha yiiksek diizeyde oOrgiitlerinin
degerlerini benimsemeye dayali baglilik ile orgiitten elde ettikleri kazanglarina dayali
bagliliklar gelistirirken, oOrglite zorunlu olarak ve olumsuz duygularla baglhiliklarinin
daha diisiik diizeyde oldugunu gostermistir. Ozellikle kadin dgretmenler daha gok
orgiitlin degerlerini igsellestirmeye dayali baglilik gosterirken, erkek d6gretmenlerin daha
cok ¢ikarlarina dayal baglilik gelistirdiklerini ortaya koymustur. Ogretmenlerin mesleki
deneyimlerinin Orgiitsel bagliliklar1 acisindan bir fark gostermedigi arastirmada, egitim
diizeylerinin lisans egitimi almis 0gretmenlerin zoraki bagliliklariin 6nlisans almig
Ogretmenlere gore daha yiiksek oldugunu belirlemistir. Ayrica 6gretmen 6zerkliginin
ahlaki baglilik diizeyini etkilemedigini gdstermistir. Ogretmenlere daha fazla 6zerklik
saglanmasinin hem cikarct baglilik hem de zoraki baglilik durumunu azaltacag: tespit
edilmistir. Hizmetkar liderligin de 6gretmenlerde ahlaki baghligi ve ¢ikarct baghilig
etkilemese bile zoraki baglilig1 azaltacagi ortaya konmustur. Bu sonuglar ele alindiginda

hizmetkar liderligin uygulanmasi ve Ogretmen Ozerkliginin saglanmasi durumunda



ogretmenlerin  kurumlarma bagliliklarin1 artirmast  konusunda olumlu bir etkisi

oldugunu s6ylemek miimkiindiir.

Anahtar Kelimeler: Ozel Egitim, Orgiitsel Baghlik, Hizmetkar Liderlik, Ogretmen
Ozerkligi.
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SUMMARY

As an organization, one of the important elements in achieving the goals of schools is
teachers. Teachers' organizational commitment is also one of the important factors in
their adoption of the school's goals and their intensive efforts towards this goal. It is
clear that this importance makes it necessary to examine teachers' organizational
commitment. Especially determining the relationship between teachers' organizational
commitment and the behaviors of school administrators contributes to understanding
effective leadership in schools. Servant leadership refers to having a philosophy that is
committed to its organization and its employees. The concept of servant leadership,
which has also been the subject of recent studies in the field of education, was chosen as
the behavior of school administrators in this study, and it was aimed to examine the
relationship of teachers with organizational commitment. In addition, it was aimed to
reveal the relationship between teachers' displaying autonomy behaviors in the
education process and organizational commitment. By examining leadership behaviors
and organizational commitment in a sample of teachers working with students with
special needs, it was aimed to obtain results specific to this group. Based on all these
reasons, this study aimed to determine the relationship between the commitment and
autonomy of teachers working in special education schools and their level of perception
of their administrators as servant leadership. In this context, firstly, it was aimed to
determine the organizational commitment levels of teachers, then to find out the
relationship between the organizational commitment levels of teachers according to
demographic variables, and finally to determine whether the servant leadership and
autonomy behaviors perceived by teachers from their administrators are significant
predictors of their organizational commitment. For this purpose, data were collected
using the "Organizational Commitment Scale", "Servant Leadership Scale" and
"Autonomy Behavior Scale" from 277 teachers working in 22 special education schools
in the city center of Istanbul in the 2019-2020 academic year. One-way analysis of
variance (ANOVA) was used to determine whether the organizational commitment
levels of teachers differ according to their seniority and education level from the
independent group "t" test. Teachers' perception of their administrators as servant

leadership and whether their autonomy behavior predicted their organizational
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commitment at a significant level was investigated by multiple linear regression

analysis.

Findings regarding teachers 'organizational commitment levels showed that teachers'
levels of moral and self-seeking commitment, which are sub-dimensions of
organizational commitment, were high, but their level of coercive commitment was low.
Findings related to demographic variables showed that female teachers' level of moral
commitment, which is the sub-dimension of organizational commitment, was
significantly higher than male teachers, while the level of self-interested and forced
commitment of male teachers was significantly higher than female teachers. In addition,
while teachers' organizational commitment did not differ in all sub-dimensions
according to their professional experiences, only their level of forced commitment
differed significantly according to their education level. Multiple regression analysis
results showed that servant leadership was only the negative predictor of the coercive
sub-dimension of organizational commitment, while teacher autonomy was only the

negative predictor of self-interested commitment of organizational commitment.

The results of the research showed that while teachers developed a higher level of
commitment to their organizations based on the gains they gained from the organization
with a higher level of commitment to the organization, their commitment to the
organization was at a lower level with negative emotions. In particular, it was revealed
that while female teachers showed more commitment based on internalizing the values

of the organization, male teachers developed more commitment based on their interests.
In the study that teachers' professional experiences did not show any difference in terms
of their organizational commitment, it was determined that the education level of
teachers with undergraduate education was higher than the teachers who had an
associate degree. It also showed that teacher autonomy does not affect the level of moral
commitment. It has been found that providing teachers with greater autonomy will
reduce both self-interested and forced commitment. It has also been shown that servant
leadership will also reduce coercive commitment, even if it does not affect teachers'
moral commitment and self-interest. When these results are taken into consideration, it

is possible to say that it has a positive effect on teachers' increase in their commitment
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to their institutions in case of applying servant leadership and ensuring teacher

autonomy.
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